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Abstract

This article has three important objectives. (1) To inform readers about classic and
contemporary learning theories (2) To give readers a glimpse on learning management
direction using various conceptual frameworks and (3) To present readers with information about
evolutionary concepts explaining human learning mechanisms that are considered complicated
to understand. The body of knowledge in this article was synthesized from books and journal
articles focusing on learning theories. The article begins with a short prologue of education,
outlining learning. The following part of the article presents learning theories classified in two
sections: classical and contemporary learning theories. Classical theories of learning include
Bloom’s taxonomy, Connectionism Theory, Operant Conditioning Learning Theory, Cognitive
Development Theory, and Social Cognitive Learning Theory. Contemporary Theories of Learning
include Visible Learning Theory, Discovery Learning and Representation Theory, Social Theory
of Learning, Multiple-Intelligences Theory, Sociocultural Theory, and Affective Dimensions of
Learning Theory. The final part of the article sheds light on possible trends of education and
research of learning in the future.

Keywords: Educational psychology, psychological theory, educational philosophy, cognitive
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3. TUABUNNTURAINGANTIN (Behavioral
production processes) Lﬂuﬂiwmumi‘ﬂmiﬂu
LLﬁJammaﬂHmmﬂﬂﬂmﬂLL‘uumwm

E]E]mJ’lLﬂ%Wt‘]@lﬂSiﬂmLiUWS’ﬂ’mIML@]E\l(ﬂ%LLUU
Tuduaonil Hissuaziinrdszilungdnsy
sosamashfiudssiulessuuniol
REOE ﬁmsﬁquaﬂim@mLaavlﬂauﬂidT'a
JEnhedoafsnulueaduuuy uas 4. Tuaan
mifﬂﬂ’ﬂ (Motivational processes) LaJaNLimL
NERRFEHPSIEPEE LEAINOANTINENY Wie
"l,muaﬂﬂuﬂ']sl,mmm (Reinforcement) lag
mmﬂu,aqu@mmmmﬂwma@ml,wLm
wmw"lmwa"lﬂlumqmﬂm ZUFAIWAANTIW
iwg dald waz %mmmqummmuue}
Fnuilewsdululineay INNYBHNIT
RNy yFIANaILLU RN
il luiarenséinen lasuanmitaan
maFouiandszaunisolasoud §iToudy
mminLiﬂuﬂmmsmm@l%muﬂu lag
LLuumwmamema@mwummwu’nmsw
Hufla JauaiunIn mmumnmﬂmm
wiadd1wia a2 mlﬁmmummmﬂmmﬂw
dsAnEmwannd i mui%mwmwmma
mmmmmsnLﬂquL@amuLLuumamwa@]a
disou ldnnmabiauerinezedng g anms
WwisudInduet19@ wazagnieaiansd
snasadunuvaiiligiFeulaunniuuy
at9lun1IFen 13U AULUUAITWA LS e
Janisnuilgnt awsuuluniidiingia
1Juaw (Schunk, 2012; Woolfolk, 2010)

a = Y £
ﬂQNQﬂqiliﬂuziqﬂJﬁNﬂ
(Contemporary theories of learning)

wqwﬁﬂﬁﬁﬂuﬂuﬂﬂﬂﬁwaanﬁm
asnadainazsunuuindungenisBoug
WUUIINFY mumwgwmamniwmmma
N 1uwmmuwmeaaﬂmmuamwg
quugﬂwwaamaamw'ﬂuaummw
wauly i fasihiauengednadoug
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LUUSNETaTIna L‘WE]I%NE]’]%VLGWENLWH
mwningg ‘Y]"i]w“ﬁ’)ﬂLﬂ%LL%’J‘Y]’]\‘]sL%NE]’WuVLmﬂ
ansududalunuifasug titaniilanass
dwAninsyadszmoanuaulalifiugeu
'nwm'l3Jau‘lﬂmiaaﬂ’mwmmawumﬂu
Luamﬂmmﬂ

‘Yli]ﬂ{]ﬂ']‘iliﬂ%iﬂl“ﬂ']‘l’l%(ﬂaﬂ’]i
W aawudas (Visible learning theory)

‘nqwgmﬂmuﬂuummunﬂmmua
lay @18A319138 John Hattie HLTu2T1%Y
ABNITANBINNNRIINGINY University of
Auckland U3zine New Zealand (Hattie, 2012)
Iadunguinmadouilunguumdaiusdy
ARpNAW wuuaasaIMIRNNLIZ’ENDAIW
madﬂaﬂqﬂﬁmiﬁﬂui (A model of learning
optimizing the effectiveness of Iearning
stategies) (INeris, 2018, p. 97) uwfaian
mﬂ%uﬂﬂmamsnmua‘nﬁwamn‘nm‘n
sniumslumatneiselugalifnan s
wmumuaﬂummwmmﬂuwaﬂamua 2T
aaumﬂmmﬂﬂuﬂﬂmmﬂu%uﬂmmmu
miwwmmwww"l,mummmmnrma@
Lmemm’Lufmuu (Knight, 2019, pp. 1-16)
LLmﬂ@maua’nminﬂummawﬂmi%m@
Visible learning fa msmﬂumsaau‘nmmu
Ugawwuﬁﬂm mwmﬂuummu (Hattie,
2008) T@ﬂummnjafn aomﬂuammﬂmm
ANUENTIEUMITERIVIINTEUNINNT
mﬂmmMIQﬂmamiﬁﬂmmmwmiﬁﬂm
VBING LﬂuLLmﬂ@wLﬂuwama’mmiaami’lm
mmﬁlﬂlusy@ﬂamnmmmsﬂnmmnmw
50,000 5783 (Hattie, 2015) iianaud1n
JreglsfenandsznuanudiSavesnnS e
mvvl,mmrmmiﬂﬂmimvuu (Fisher et al,
2016) LARHLERe TN TGSz

ﬂiﬁuﬁfﬂL’%fmmﬂuédﬁf%ﬁﬁmﬁq@ﬁmNa@iamm
mmﬂumnmmmammmu (Hattie, 2013,
pp. 16-26) FUWUEMWAGDE wﬂ%mmmsm
WLANLAV AN WA 9 aﬂumnmumi
Faule (Intervention for learning) WRERINNIN
Iﬁ"ﬁamﬁauﬂﬁuﬁﬁmwa@iaﬂaﬁ‘ﬁmaa,ﬁ‘ﬂmnn
(Metacognltlve strategies) ma\‘]miﬂu‘m} e
mumumhm@ I@]EI‘]J‘Y]U’WWGO@]SN&@%%%%”
maauﬁaLuumsaauslmm@m:mumiﬂwmmy
1#le (Socratic teaching) wazajsairensauns
NITHEDILLUMININ (Growth mindset)
IiAad wludinseulwle %&ﬁﬁﬁﬂgmdﬁ
HINNTAUNIIRNTHAUDILLUAIREN
wwdsrin lagidainnsounisRanTmnea
anuuinidudndimisiadinendauds
V\u{l‘l’mﬂ’J’]&Jﬁ’]ﬂiﬂﬂﬂﬂﬂﬂﬂluﬂﬂﬂ’i}ﬁm%uaw
auae (Dweck. 2006, pp. 6-14) ‘ﬂﬁ]ﬁ]ﬂ‘ﬂﬁ’]ﬂm
ag 6 ﬂswmsmmﬂ,%m@mumuguuu
Visible learning fla Jaduautnison (Student)
aduduasaund (Home) TadoaulssSan
(School) a3uduraNgaT (Curricular) 298
@1uA3 (Teacher) uaznagnilunisgau
(Teaching strategies)

‘YIE]‘HQﬂ']iL‘iJ%@I"JLL‘YI%LLR"ﬂ'I?LiEI%?
LULAITABNL (Discovery learning
and Representation theory)

Jerome Seymour Bruner L w
Tse3nnanlasm Anawuwdatigaiy
wwmmsmaﬂmmwamaaumumsmm
wazn1sAavadantd uwifinvasugiued
mﬂ%mmwmmuwmﬂmuaﬂmmsmmm
ilanlag Rla m’mi@mmw@mﬁmums
FOUALIIRINZFY ASIARINTUANUEDS
Lﬁmwﬁm:ﬁnmwﬁméuq athaann uznat
Wuatursuwinisfnarnnanslunisiia
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AN3BILAAR Lmammﬂmaamuﬂum
mmamulawsaummemum SUIUNNT
AUNWL (Discovery learning) InIEnsnuwIde
uwwIAA28IYILUET (Ozdem & Bilican, 2020) fi i
LﬂumﬂmﬂLLuumiLmumumuwmums
FOUANLMFEAT mLﬂmﬂLmumsaaummu
nsisBuimsanenmans lasiisianwan g
aa lumafinuinenenaaslaladaliingon
rissianuineingemaas uigsliwanan

1aSuNana@ e LLa:ﬂﬂ&IiﬂN%“nmﬂﬁﬁ@l%
LN LA URNUREINNITAILALLD %omma%

ldoBusgluunvesnisiausznaSouiil
mn‘[mamn (Structure) mnmnumﬂmm
Tude mysawilom maiwmmmmmmu
umsamwuumnwummau‘nmLamwa‘l‘v\
gtmmmﬂﬂmwmu wiauisaandosfy
sedudszaumanivesrilon uzued afuny
133 sUuny ldun 1. Enactive stage (e18u3N
{fia-1 1) ’Lumuumwmumiﬂmaamﬂauu
Tuailﬂ‘lJﬂ’]iﬂi“’Vl’Wl’Nﬂ’]ﬂn’]‘W'ﬂG‘ViﬂJ@‘l F9uin
LSEJ‘LL%T@]Uﬂﬁiﬂ‘i“"l’]’]Nﬁﬂﬂ’s’]ﬂ'liLLa@Nﬂ’]Ulu
(msﬂ@)lumuumm i ladsene g Souglad
HABUITENAUNE WAZHIUANTAIZN 2. Iconic
stage (a1y 1-6 ) Tuduiinszuiuwnsdaues
Toyaeie 2z ﬂﬂmu"bmumwmumﬂ@mn
szruulTEe s 596199 AENHEN5D
atu1elainvinla Luamwﬂugwaﬂm 73
fununinudanwdsznavlulagnasvinlag
UssinFamlunsGouglda 5w anaansa
e e le Taelenmsdudiavisa
nInddlanszituaz 3. Symbolic stage (811
7 14wly) ’LumuuwmmmmLmﬂal,mamanwm
nuadlamaauazineaaas aNazgn
mu"L’.;LﬂmﬂLmuamaﬂwmmoﬂmmmam
malmwuuamaﬂumauq U AUAT NN
wnananIndislondszauniaignis in

CaPVabTa L‘%wf’ﬁoﬁﬁwﬁauuazL‘i’luu’mﬁiiﬂ@?

NBHNI1TBINFIAN (Social
theory of Iearnlng)
LmeunﬂmmuaI@ﬁma@mmm
FuaNuEINg Jean Lave Uaziningnenans
(ﬂ’luﬂ’lﬁﬂ@ Etienne Wenger Vl,@wwm‘wqug
MITHUINIFIAL a8q 30 Yirnan lag
Lave (1988) U@wumuumﬂ@‘nqwmaa
Bandura, Vygotsky WLazhn3daannansvin
1% Miller and Dollard, Piaget Lfiadasaana
mu"?ﬁmﬁ'mﬁumwﬁmﬂ%sufmoﬁoﬂu lag
LﬁmaLLmﬁ@’hmiﬁﬂm”%%amﬁﬁmmﬂmﬂ
oF aﬂmﬂummiu USUN uasTeussnd
AeRanTsuing Sadoni NOBHMITOUT
NNFIANURZLITUN (Situated Cognition Theory
38 SCT)" ¢iaun Lave and Wenger (1991)
"l,wumﬁmwgmnmmmmmmm 2uSunlw
Tanuwannasuas aﬂsmmmu HBLUIAA
Aidonh “mmgmil,iﬂug‘nLﬂummmwmau
VITUTH (Legitimate peripheral participation
wia LPP) lavnasidiousndudasdnly
umm’mlw’nmmawﬂgumm"nwuuama
wanidoslild uaziefiazldanuduizmy
Tuanuiuasinee gLiUumLﬂuammﬂMu
daaitndlufsganitvedradngluuy
Iuma?ﬂgmmmaﬂuLLawa@uuﬁiiwawwu
uuej ‘l«LElﬂﬁ]’]ﬂWYlf]i:}g‘Vl@lE]Ela@m’lﬁ]’m‘b’lf]ﬂg
MIFIUINUFIAULAZLTUN AoumiAagusn
WnUJT& (Community of practice %38 CoP)
Y83 Lave and Wenger (1991) %Ga%”’ml,l,az
ﬁﬁ"l,ﬂl“ﬁ”ﬁ]%alul,l,’amdqmm%ﬂﬁm,l,azﬁqiﬁ%?u
HGPEGAIRR) @iamvl,ﬁmmﬂmmal,nmaﬁu
% M9 IUNNS G9unrdia CoP dunguau
mmai‘Junawnwauiamﬂs L@uﬂmm
TIUNH auqﬂﬂauum@msmnmmgua:



4 e g = o
Q?Tﬁ??ﬂléiﬂﬂﬁ?ﬁﬂ?uﬁ;’ﬁiﬂuﬂ?ﬁﬂ? UNIANEINLUNIEITAIL

i 42 2 2 furm-wwou 2566

anudsamyludesiuannsiiu g fuius
fan Vlajﬁ‘i'uﬂuﬁaaﬁ']mu@?’mﬁunﬂ%u LN
wWudzAwwIMzAug v In sl Jiuwus
Ganu WANN1IVaY CoP §198Iaunnuj)
ﬂ’liLiEJuSVl’Nade (Social learning theory)
mnmmaamawimmaﬂu 4 Uszmy leud ms
T¥anunang (Meaning) ﬂﬂiﬂgll(ﬂ (Practice)
msa‘i”wywnu (Community) LazN133
landnual (Identity) (Wiafing s3333820s,
2562) 5907 Wenger (2018) HyyuuadiINg
st‘nﬂuﬂ‘swaum‘mmmaamlum‘ma’m
i’JSJﬂ'LIIﬂﬂ minymmummuwaaﬁiimﬁm
vasunpiTwAnInuNMIAuIauan Souig
msdsediauaziniefinaniasslile ase
mﬂmmaamﬂmmmuﬂﬁﬂgmsmmamﬂu
I@ﬂwmm FIRLNaWITITNTIANIFIANA
aﬂsmmadmlumumuuwmmimmuﬂ@
muumwgﬂfmmmmamﬂmamuminmu
FJNUIUNNITIAY mmmm’mlu"nmu
mm@mﬂmiwﬂgawwumaﬂu AN
aiﬁo"nmuuﬂﬂgm (CoP) L‘J.]%ﬂ'liﬁi’]d‘]JiUﬂ
naFIANfdadan T auIuae wantasn
Uszgunyol Lwal‘ﬂm(ﬂﬂﬁﬂi{lui‘ﬂ@]aLuadLLa‘”
saguliiAanmaSouigouan

ngujnviaa (Multiple
intelligences theory)

nauwiiaa (Multiple intelligences
theory: Ml theory) Warnlae Howard Gardner
mam’lmsﬂﬁ’mﬂryfy’]LLazmiﬁﬂm (Cognition
and education) 31N Harvard University §1d
LUWIAATAY Gardner §i191 ﬁmumuﬂ (Intelligence)
1)11]’]{]5\1 ﬁ"ﬂﬂmwmaamgwﬂumsﬂi:ma

ﬁaga TidrazdunisUszuranisn $1un

ANUFNNUTNIFIAN DAFuAUS 1Tudn
(Gardner, 2013) lag Gardner l@¥niaue
a9 duvasuywd ldud Joyandrunim
(Linguistic intelligence) Taynneua thaeaas-
miﬂﬂ’mm‘(LogicaI-MathematicaI Intelligence)
Tyanauane3 (Musical intelligence) Uy
fumaadanlnisene (Bodily-Kinesthetic
intelligence) T e ul@suAus (Spatial
intelligence) Jan1duuuwsFuWus
(Interpersonal Intelligence) ﬁmvty’]ﬁﬁumi
W laauies (Intrapersonal intelligence) f]iyﬁyﬂ
ANUTTINTG (Naturalist Intelligence) LLae
LTI IOk haTl3M _(Spiritual intelligence)
amavl,iﬂmu ﬁaauuu yautwiniauwadlagn
mawuwsmau 8 o Luaammﬂmm’lmu
fommm’lmﬂui‘lmm’mummmwm (Davis,
et al, 2011) wlimnuwnilygraziiaue
LﬂU’JﬂUﬂL’UﬂJ’]LL@m 1w Allldnansanuin
Ty Iuaasa1 il uuenaINIka gl
suysol inzlumsdhauonadssandngu
dodondadyIainedng SIuAn 1% 113
YuAgaiuiasiianamadia fdosande
Tyaiduasneiaad aulfsuiud uas
ATWIINIY (Gardner, 2006) wananit
anayaaaidyaimndw udazliszauaiu
laataniazdaudasluldazaruianansnm
wazanvaziingiilaaidunazsoudos
annnndtsduile @Twmeﬁ UANAUARZAL
Fouanenat uldudeueaud Adanulaaien
WRZBBUABENINTWYIAIUEII Y hANEIIAY
(Davis et al., 2011) T3uwAavas Gardner i
axfauANUE AL AL “AULANAITEWINg
uaas” Geriw Mathmasfitlsgndldtados
asewinasnssiiuil
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NOHHNITTIBIBIFIANUAL
AMWSIIN (Sociocultural theory)
LIAAVa9 Lev Semyonovich Vygotsky
wnIadnenanloiag ‘?‘iﬁmqiw’mﬂ f.41.
1896-1934 1Junguwaniniinisdy g,
(Cognitive development) Iuﬂéju Social
Khatib, & Ebadi,
2010) mnnﬂﬁ%é’amsﬁnmmaa Vygotsky 1491

constructivism (Shabani,

azidu ngwane 393 Uirgn mwnenaas

LazRIANANL ﬂflmdwamumamwﬁﬁamﬁ
amwawwmua ﬂﬂﬂiwﬂﬂ@ﬂﬂu%aﬂﬂ’mﬂ’]i
NINNINATINAITTE UualluN9 mnvl,ﬂmsl
avalsaludufins 38 ¥ aandnandian
“ﬁﬁdﬁnwadﬂ’m%ﬂuf tusasninved
WAIUINIY" (Zaretsky, 2016) @1UWANNIT
P4 Vygotsky ﬂaﬁﬂéwﬁfyﬁﬂﬂﬂgﬁwmms
vosuuninded JiuWusszninsyaaa
(Interpersonal or social interaction) ANUTITY
152 3R@&a3 (Cultural-historical) LaziladaaIu
yaaa (Individual factors) (Mertens, Caskey,
& Flowers, 2016 ; Tudge & Scrimsher, 2014)
WGJJ%’]ﬂTE"IlEl\‘JNu‘]:PEJ ATNYWNBI Vygotsky
Lﬂuﬂswmumimmﬂmﬂuaa I@]LI‘YILG]HG] e
UM RN TN UDIIN mwvﬁa LRZLWINIG
ﬂ’]iLLﬂ‘]jﬂJW] mummuwmaamsumwnu
ﬂumﬂawummmmsmm mwmmmm
NNNI0U (Fawcett & Garton, 2005) L°]J’1L°Ija’n
ﬂgauwuﬁﬂﬂaaaﬂu (Social interaction) Y
unundanlunisisiuaiiinsiouives
an luwmed Saussuuas ﬂsvmmam I@m
iz unalndaylunmadous Vot
Meece (2002) RyUWANNIEIALYANUNG )
MIGUUINFIAUUAZ TAUTTIN V84 Vygotsky
Waradaluil

1)ﬂgauwuﬁsmmauﬂﬂmﬂummﬂm
RREG G Pa NI R R R GRR MG HE R
muvl,‘l_l 2) NIMALALDS (Self-regulation)
annaw e lanIIHRIBAITNIZAN (Action)
Aunszuiumineluiala (Mental process)

De

ee

=

fifadunelulfauiusnisdsan (Social
interaction) 3) ﬁwmmimaawqﬂiﬁmﬁumn
130908 (Tool) VAINILNYUNINIITAINTTTA
(Cultural transmission) e A1®7
(Language) LAz ﬁtyﬁﬂﬂfﬁ (Symbol) 4) N1
dwedasfiafisndn Anamwianan mmnssw
NIIFIAN (Social speech) MNATIURINAY
(Private speech) LLa L nATTNANE (Inner
speech) LAz 5) wumaﬂmawwmmi (Zone
of proximal development) W uauuanans
I mwmmumammmm%mwmaa
Lag m‘nmaamﬂﬂmimﬂmaamﬂuﬂﬂaau
muummﬂgauwuﬁﬂmwaumamﬂaﬂmﬂ
Usgaumant aNUTBITIYUAZAINEINID
VINNINAUTIYFILRIN R UINIIN TN
289Lan Lo luilaqifuauses Vygotsky 104
ma%‘m%‘waLLa:ﬁmiﬂs:qﬂ@ﬂﬂuﬁmmami
LT 29MINNIFANEN 303NN FIANINGT LAz
MEEEAS (Schunk, 2012 ; Shabani, 2016 ;
Tin, 2003)

Aaa Y 6 s U
‘YIK]HQ&J@IG\’I%E]']SNN’HE]Gﬂ']‘itiil%g
(Affective dimensions of learning
theory)

fnTuauiasSowlugardunny
=1 v 1 & ndlcll [+
Ansrniualradazwuinduaarwnialy
LR T IGE mwmmfmmwnm A
%Y AURII mmmﬂnuh Soa 1fla
WU AMULWRALNRY KIDAMNRARTY “UNU
wvlwummumil,iw%’l,@e] fisenarsual
NN BT RILEY” (Hascher, 2010, pp.13)
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§111 (Affective) Bau8Il@NIIAIUAT
Aalsanuda (Non-cognitive constructs)
Hascher (2010) lawainlagi L driindasnin
213uak (Emotion) 113N QAN HIULNN

&3INEN 39NN uaz nedansIn laed 5 a9q

sznaunane it 1) enwasual (Affective
component) NNUTERUNTHEINGD L1 AW
JannunTENLniaurey 2) ATUAINA
(Cogn|t|ve component) lununammﬂn
mnmmaanumium 1% ARNIRUAAUAZ
feflezanuandisanan 3) eun1sugadaan
(Expressive component) ALt UNNS
LEAIBANNIINTNDL LT NITUEAIBaNaan
PBIAMUNED ANIANTIIN KIaANULAEUA
4) d11u39391a (Motivational component)
mmmaanummmmlﬂnm@qumsuma
ﬂuqunnismuuﬂ i nypiudslarinen
INTIZI RN IR 5) EIBRITINGN
(PhyS|oIog|caI component) L“lm fﬂ\‘]‘m Wﬂa‘ﬂ
s RLAz I ofinanannduiiiosannainy
MIRTERINNNNIVINTIROU ANNAD ANIAAN
1978 WAZN1I38BNTRAY (Fear, anxiety, and
schooling) #N378U19MNUTINDIINTLAING

f131 Fear uaz Anxiety Hanansaltununule

(Bourke, 2005; Bauman, 2006 ; Gill, 2007)
agndlsfaunanavi uiNesitTuifony
Auandrein lag anunea (Fear) wanods
mnvlmmﬁmvlmmmnmmm 3019 LA
mmnnmwuuamla (Ahmed, 2004) lua e
Ainufia (Anxiety) Ao onsunifilaaalesa
LLaoiaﬂ(ﬂ\‘]Lﬂiﬂ@]ﬂﬂﬂ’)’]&lﬂ’]@]%’m (Rachman,
1998) mmamsaammnmmamwmmn
Foraluuansmsanen woinssasensualii
wuldvaslulssSoundaunidneds lag
auianiaratduarsuaininuldvesnin
wlug9nsFaUFNA BB TIY waz

Lﬂumsmﬁﬁﬁmiﬁnwﬁﬁmmnﬁq@‘luu‘%‘un
NINTans lassindainen (Soysa and
Weiss, 2014 ) lé¥annauianioalaslE0ansg
3 @1 @8N 1) AWANUAA (Cognition)
L% ANUNIIE 2) A1waTTNDL (Affective) LU
013WAANNIRN 3) FUNDANIIN (Behaviour)
BN IRENRBINE % ayUiiAduensual
vaInadeuilanuidyluuiunvainis
ﬁm:mmn lunisaiausseimaninsoug
firouaag naasuuspslalumaiSon uas
ﬂi‘”m%a’]ﬂﬂlﬂa mimunmmluammm
Suug smmimunmm Lﬂuﬂawmnmmw
amaumwmnumsﬂnmnamimuwmu
FIUIARaaTIA Formaenamsvinmsanm
steludesniilinniwdelfiinnae
W laluauannsiiadn Sourinanwinduin
Basiirhmeouaslailsidesieas anslsfiaw
Asnaudifiiaisesinifiniasdadfsn
U atluaIUANEN

a7 ﬂ’]iﬂﬂi:}’l’sfﬂUI%LSENT]’]‘ELSEJ%TIJE]d
uummmmnﬂwmmmamwgmae] .
lumsvhanudilanalnmaSeus Aesganld
fianInau MIguaTuAnonIWmISau3
maauummnmmﬂﬂluamnm AMI¥A NN
mlﬂmmdminﬂuﬂnUmnmqwglnmmg
niudiNodadadsn deudunsuasating
dunay ldgreliisvinanudrlanalnuas
mnﬁnnivmumiﬁﬂu%ﬂawumﬂﬁaﬂ'w
ABUARUILIIY msuaamnswﬂnﬂmnm
m]Hgﬂfmmmmmnwmﬂ%my danrl
mLmsl,aslw,iawaoﬂ'm,mmmawuwﬂ@ama
AnTannnBedn %’]vlﬂﬁﬂ’]iﬁﬂﬂ’]ﬂ’ﬁ%]{m%w
mmlmnnmswwmaanmw%’tumammi
Suudldadiitaaunas Lﬂmﬂﬁimmnmu
mmawmmwmmwl%mq ‘Lm“]aafguuma
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A9ATT YywiAuil. (2564). NMIWAUINTE mumsfn@ﬂ'msslmmmqwgmimwm’]m
éﬁﬂmul,aﬁmnuLm’m@mﬁnﬂmuumawaLwammeﬂmmimmmwnuwau
agalanuAaaIaIIa. 279879379173 ﬂgmammuguum, 5(2), 12-23.

L1 BINUR. (2561). F0TNLIAWHKINIT. WALINT Butaasaoslatstu.

fiawn upndl. (2562). mansnIIaaN (RURASIR 23). fnRukmaInInimingae.

ANNT LTENNA. (2552). amm/nmu nnwwﬂwwnmzwm/mﬂnymwmumn AUNAN WO
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